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Chapter 1. Introduction

As a college admissions officer this researcher has
become aware- -of an increasing number of transfer students.
This phenomenon is nationwide and comes at a time when many
four-year colleges are experiencing an overall shortage of
students. The dramatic increase in transfer students can
ke attributed to several factors. First, in the last decade
«his country has witnessed considerable growth in the number
of community colleges. Beginning with one school in New
York the movement has developed into a nationwide education-
al trend with over 800 community colleges in the United
States today. Secondly, senior-college students are demorn-
strating a greater degree of inter-institutional mobility
than ever before (Perry, Butts and White, 1971).

The institution which employs this researcher
matriculates over 2;0 transfor students vearly and on the
basis of past enrollment tronds anticipates a gradual in-
crease irn this number. In a procedure designed to acguaint
the rew student with the college and to assist him rogister
for courses, this rescarcher's home college operates a
combined orientat.orn program for both freshman and transfer
students, |

Tr.rough exper.icnce gained ir reeting, redruiting,

/\
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and 1nterviewing freshman and tronsfer studenis this 1c-
searcher has felt for some time that transfer students’
needs differ from thcse of freshmen. Because of therce
different needs, specific programs shculd be developed te
assigt the transfer student adjust to his new senior coilege
Liome.

Prior to the literature search, this research.er
recognized several differerces which set the transfer
student &part from his freshman ~olleagues. Transfer stu-
dents generally display a grcate: degree of sophisticaticn
and interest in financial aié m.:iters than deo freshmen.
Transfer students are naturally interested in their ucaderic
program and how their transfer credits will be applicd to
the curriculum. And lastly, transfer studentes are more con-
cerned with the practical application of their academic
program than are freshman students.

A considarable amount of material dealing with new
student orientaticns is available to the researcher. Most
colleges vonduct some type of orientation program for
entel ing studeats, and once such a progranm is initiated 1t
is rarely discontinued (Butts, 1971). Action researci
exploring the effectiveness ot individual programs ai par-
ticular institutions however is less copicus or at lieast
less published.

Transfer student researcik by I'noei?! and Meds:er

(19¢5) fourd a very limited number of succossfal trarsfe
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orientation programs. The preriod from 19¢5 to 1969 saw
relatively little transfer student rescarch. A study by

Goodale and Sandeen (1971) encouraged renewed interest in

.thia area. The paucity of research expressly concerned with

transfer student orientations can probably be explained by
the fact that most senior colleges offer combined froshmen-
transfer programs. Ironically, investjgations of these
combined programs show them to be ineffective and unwanted
by transfer students, yet the practice persists (Knoell, and
Medsker, 1965).

Existing transfer orientation research is largely

involved with academic transfer shock, academic achievement,

and attrition rates. Very little research has been published

concerning transfer students' personal and social adjustment

problems {Goodale and Sandecn, 1971).

P Y

Statement of the Problem

If the student's expcectations of college life and
the actual environment are not, at least partially con-
gruent., the student is dissatisfied and often will withdraw
from school (Shaw, 1968). Transfer studerts often arrive
at the senior college with highly idealistic perceptions of
the environment (Anstett, 1973; Donato, 1973). The rela-
tionship betwcen the transfer's case of adjustment to his
new home and incongruent percoptions has not been tlorcugl.ly
investigated.

Lonato (1973) concluded his study of junior colicge

*)



transfor students with a reconmerdation tor additional
research measuring the true nceds cof the individual student

and the environmental press of the univercity. Another

. researcher (Anstett, 1973) peoints out the need for empirical

research at each senior college in corder to develop suppaotrt
programs for incoming transfer students. Lastly, Donatc
and Fox (1970) recommend additional research to determinc
whether on-campus activities narrow the perceptuzl incon-
qruéncy experienced by transfor students.

This researcher feels that it is crucial to dater-
mine the transfer students' perceptions of the seniar-
college environment. Furthermore, four-year coliegycs
should develop programs which will facilitate the individual
student's adjustment to the incongruity between his expecta-
«ions and the realities of on~campus life.

The purpose of this study is twofold: firet, to
determine the transfer students' perceptions of the college
environment; and second, to demnnutrate o positive offort
upor the student's perceptions of the envircnmentai press,
Ly means of a group-counselina procedure,
liypothesces

(1) ‘he environmental perception® of the truefor
student group treated with the group~counseling procs ure
will not differ significantly from the envivonmental per-
ceptions of the untreated transfer student qgroup.

{1A) The environmental perceepticas of the

SRR RS rREEEEeStth B AR
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exper imental female students will not aiffor siguificantiy
from the environmental perceptions of the female control
students.

. (2A) The environmental perceptions of the experi-
mental male student i1l not differ significantly from the
environmental perceptions of the male contrecl students.

Definition of Terms

College environment--The total product of the inter-

action between the components (rules and regulations,
traditions, physical plant, administration, students,
faculty and curriculum) at the research institution.

Group-counseling~-An educational problem solving

approach to changing attitudes and perceptions of the group
members through loosely structured discussion sessions.

Press--The dynamics of the college onvironment as
perceived by the students.

Transfer student--A student who began his academic

career at a publicly suppor-ted community coullege, a private
junior college or a four-year college and who has transfered

to the senior institution.,
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Chapter 2. Review of Literature

liistorical Perspective

Freshman orientatién programs have a history that
datces back beyond the turn of the century. The first known
oricentation program was offered by Boston University in
1888. In 1211 Reed College offered the first orientation
for college credit (Mucller, 1961).

Throughout the ninctecen fifties and nincteen rixties
freshman oricntations ware discussed in terms of goals.
These goals were catagorizod as being cither "microcosmic”
or "macrocosmic" in nature. Microcosmic orientations werc
concerned with thae student's direct relationship with the
institution and generally dealt with items such as academic
advising, registration, study habits and student activigies
(Fitzgerald and Busch, 1963). Macrocosmic orientations were
more involved yith the goals of higlier eoducation, the
intellectual aspects of college life and a search for self-
knowledge and understanding (Mueller, 1961; Shaffer, 1962).

A survey conducted in 1968 (Kronovet, 1969) involving
92.4% of the collages and universities listed in the

FEducational Directory found that 59.3% of the private colleges

and 38,1% of the public colleges operated some type of

orientation program for incoming freshman students.

b/
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A standard aim of student orientations is thoe coryru-
nication of cecllege rules and rogulations to incominy
students. Gerber {(1970) found that studenits whe have par-
_ticipated in formal orientations tend to poasces greater
knowledge c¢f campus rules and :egulatiéns than de¢ untroated
students. In addition, Foxley (1969) reported that a
structured counseling format familiarized students with
campus rules more effectively thau did lecss formal proarams.

nriented students tend t¢ perceive the institution
in nore porscnal tcerms than do "un-orientecd" students. The
oriented students discuss preblems with college personnnl
(counselors, deans, houscmothers, etc;) with less reluctance
than do students who have not been treated in an orientation
(Robinson, 1970).

Orientarvion programs vary greatly in leongth and
content. The week-lung summer sessions, the three-doy
programs :nd the full semester treatment are a few examplos
(Butts, 1971:; Patty, 1966). Miller and lvey (1967) studied
the «ffectiveness of one day, three day and ore weeh
orientatiocn proyrams, They found that studen’. knowledae of
campun‘rules and regulations varied insianificontly witl,
the length of the program.

Presently, the small group-counseling orientaticn
format is helu in high regard by many ccllegs siucdont
personnel officers (Winborn and Maroney, 19653 CGerboy, 1970;

Lutts, 1271; Coodale and Sardeen, 1371).

T
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Cencrul “rend of Irancfer w.oientation Progran

Resaarch by Knocll ana Medske: (i196%) rfound fow

successful transfer student orientation preograms. Mcet pro-

grams grouped freshmen and transfer students tegether on th

assumption that the needs of both grouga could be met by rae
game treatment. Timing of the orientation sessione wvas

ften amiss. ‘The programs f{reoquently corvened pricr to tie
beginning of the 1al) semester when many traansfer stucenie
were still employed (Fnouell and Medsker, 19¢5; Butts, 1471).
H0st orientation programs excludced. the trarsfer student's
spouse. Married transfcr students felt that their husbards
ox wives should be involved with the oricvi.tation process in
order to gain insiqhts inte the demands of upper divisiorn
collcyge work (Knoell and Medsker, 1965).

Even though Knoell an¢ Medsker (1965) outlined the
problems inhoerent in transfor orientations, few senior in-
stitutions have chorged theiy troutment prorudurog for dn-
roming transfer studentr, One rogearchler (MeCann, loeT
found that the majority of existing o'ientations continue:
Lo focus upon inconing tirst semester studurte. N study
(Fulcc} 19¢8) condusted at the University ¢t Missomt as'ed
a random sample of male and fumale cransfeor students to
express their perccived needs in eight areas of stulicrt
personnel srervices. Amrong the categories rontioned tie
students gave un unsatisfactory rating tc the combinc

freshman~-transfexr orientation. Wiile both roun and wopor

| K Y
S
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criticized this service, the fomaze students cxpresacd »
significantly higher degree of dissatisfaciion than did the
males. More recent research by Worely and Conrad (1973)
..3upported Fulco's findings. This research conducted at
Kansas State University indicated that freshman and transfer
needa and outlooks are sufficiently different, at time of
oricntatien, té warrint separate orientation programe,
Goodale and Sandeen (1971) in their roeview of
student personnel literature found thal nmest transier
stucent rescarch contered around academic success, attrition
rate, and articulation problems. One notable exception was
a rcscarch preject conducted at North Texar State Univerwsity
with transfer students admitted on academic probation
{(Winborn anq Maroney, 1965). ‘This study, while dealing with
acadenic achievemcnt, also investigated tlhe effects of group
vounseling on the psychological needs of transfer students.
The researchers reported that successful students in the
experimental group demonstrated greater soore chango:: er the

Dominance and Nurturance scales of the Edwards Perxsonality

Prefercence ESchedule than did unsuccessfui studente. These

findings were interpre“ed Lky Winborn and Meroncy (19¢5) teo
mean that the group-counseling sessions had positively
irfluenced the student's quest for positicns of loadership
and their empathy for others,

Sandecn and Goodale (1972) conductred a national

survey of student personnel scrvices at 823 colleges and

2 -
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universitios.  They found that only 12% ot the 633 revorting
instituticns were conducting rescarch on the social adjust-
went. problems of transfer students. Another study (Goodale
and Sandeen, 1071f reported that a limitad number of senior
¢olleges were désigninq apecific transfer orientation pro-
yrams. Some schools are utilizing students who have
successfully transferred to oxpiore the realities of four-
vear colloge life with incoming transfor students (Butts,
1971). The State tniversity of New York at Buffalo has a
special transfer affairs of fice which works with a faculty-
student advisory committec in organizing a complete [-rouram
for transfer students. Fxact content of this orientation
may vary with the.individual campus. llowever, each program
includes small group mceetings between new and {ormer tratis-
fer students (Goodale and Sandeen, 1971). A similar
arientation approach involving person-to-purson reaction was
sugyested by students at Washington State University (Bercy
ot al, 1971).

Overall, the senior collegiate institutions hava
cont inued to overlcok the necds of incomine transfer stu-
dents (Butts, 1971; Berry ot al, 1971; Sandeen and coodale,
1972; Worley and Conrad, 1973). Goodale and Sandeed (La71)
found that of 624 institutions surveyed 51% requircd trans-
ter students to attend orientation sessions while only d1%
of thesc schools offered sceparate programs for transf{or

studants.

-t
-
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rifferences Putweer Transfer and Native tenior Institution

Students

Orientafion progrars involving both freshman and
transfer students assume that a single program will meet
the needs of btoth types of students (Knoell and Medskef,
1965). Other researchers maintain that & multitude of
differences separate the tranafer student from his peers
who began their educational career at a genior institution
(Cross, l1C€8; Perry et al, 1971; Worley anc Conrvad, 1973).

Knoell and Medsker (1965) found that 25% of the
transfer students indicated that uncertainty regarding the1ir
carcer plans was a major factor in their decision to atitend
a junior college instead of a senior institution. In her
extensive review of research, Cross (1968) found that
‘unicr college students tend to be more unsure of themselves
and more reluctant to venture into new situations than their
peers at four-year colleges. Als0, as a group, junior
college students expressed lower educational and occupation-
al aspirations than did native senior-college atudernts. In
addition to expericncing & lack of self~confidence, transfer
students often. felt that their academic preparation was
weaker than that of their peers at senior scheools (Kroell
and Medsker, 1965; Cross, 1968).

Transfer students tend to perceive their relaticon-
shi}. with the senior institution differertly than do native

stucdents (Buckley, 1971; Anstett, 1973). FKnoell and Medsker

//
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{(19¢5) found that transters attending non-sectarian cllugyes
identified less with the four-year school than with their
junior college. Morxe recent research (Cocdale and Sandeen,
1971) stated that transfer students ir gencral identify

less with the sehior college than with their two-year insti-
tution. |

Using the MNew Student Inventory, Worley and Cenrad

1973) found additional contrasts between transfer and
freshman students attending four-year colleges. Transfer
students indicated more non-~student role uxperience than
did freshmen. Also, transfer students vicwed practical norn-
classroom experience just as important as academic exgericnce.
in line with the concern for practical issucs, transfers
indicated greater interest in financial and academic matters
than did freshmen (Goodale and Sandeen, 1971).

fn summary the differences existinag between tiansfcy
and freshmen students, at the time of entrance orientaticr,
arce numerous and well documented (Knoell and Medsker, 19¢5;
“ross, 1968; Butts, 1971; Worley and Conrad, 1973). Alsc,
the neced for separatce orientation programs specifically
structured to assist the transfer student to cope with hios
unique problems, is equally docunented {Butts, 1971; randeen
and Goodale, 1971; Coodale and Sandeen, 1972; Warren, 196€;
Worley and Conrad, 1973).

Croup Counseling As A Viable Orientation Tcol

Research on orientation procedures indicates that

1o
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the small group-counseling format is more successful than
large group procedures (loffman and Plutchik, 1959; Kopcck,
1971; Butts, 1971). 1In his research dealing with college
teaching McKeachie (1970) found that small class discussion
sessions are superior to large lecture presentations in
effecting change in attitude, student satisfaction, and
motivation.

Reiter (1964) demonstrated the effectiveness of
small-group counseling in altering certain attitudes of
incoming freshmen at Hofstra University. His research
revealed that students in the treatment groups developed &
more mature philosophy of life and more positive perceptions
of cpllege life than did members of the control group.
Christiansen (1964) obtained similar results with group
counseling techniques. In an evaluation of small-group
orientations, Pappas (1967) reported student approval of
the sessicns and a desire for greater inveolvement in plannang
the program. Both counselors and students gjave a positive
assessment of small-group orientation procedures in research
conducted by Volsky and Hewer (1968).

Studies at Niagara Community Collcge {(Rothman and
Leonard, 1967) evaluated a éroup counseling procedure in
three areas: Second semester grade point average, attrition

rate, and scores on the Study of Values Inventcry. The

sessions were structurcd to encourage discussion of personal.

problems and to explore questions concerning the curriculum.

S
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fesults of this research demonstrated significant diffeiences
between the scores of the experimental group and the control
group on the attitude inventory.

An intense small-group orientation procecure was
employed at Phoenix College in 1965 (DButts, 1971). The
treatment dealt with correct vocational cheice, appropriate
career curriculum, and detailed job information. Success of
the program was measured by the grade point average at the
end of the first semester, the number of semester hours
earned, and the attrition rate at the end of the first
semester an¢ ;t the end of the first year. With the excep-
tion of semester hours earned the experimental group per-
formed significantly better than the control group.

Perception of the College Environment

Rasearch in the area of social psychology by Pervin
(1963) and others (Carlsmith and Aronson, 1963) indicates
that the manner in which a person experiences and copes
with a new environmental situation is determined in part by
his expectations.

In a study of high school students and their coun-
selors, Seymour (1968) found that during the college-choice
decision process, college-~bound seniors hold inaccurate
perceptions of nearby colleges. Furthermore, the students'
counselors also perceive the environments of nearby colleges
inaccurately. Other researchers (Donato and Fox, 1970)

reported that admissions oificers tend to overemphasize the
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positive attributes of their school's environment. As a
result of the data reported the researchers feel that the

biased perceptions of the admissions officers may partially

-explain the counselors' and students' unrealistic perceptions

of college environments.

Research has shcwn that enterinyg freshmen hold
highly unrealistic expectations of the college environment
(Stern, 1968; Pervin, 1966:; Johnson and Kurpius, 1967).

Prior to entering, freshmen tend to perceive greater academic
demands within the college environment than do upperclassmen
(Standing and Parker, 1964). Other researchers have found
that while entering freshmen perceive a stringent academic
climate during the first year, this attitude progressively
diminishes as they advance toward their senioxr year (Pervin,
1966; Johnson and Kurpius, 1967). Berdie (1968) investigated
the change in student perceptions and found that dQuring their
first two years students learn that college is not as
intellectually exciting as they had expected, that the campus
has less social structure than they anticipated, and that
they must assume more responsibility for their social and
interpersonal behavior.

Effects of Inaccurate Perceptions of the College Environment .

The perceptual adjustment which occurs as the stu-
dent progresses from freshman to0 upperclassman proves
traumatic for many. Research has shown that many students

withdraw or transfer when the college of their choice is not

i
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congruent with their expectations (liolland, 1956; Greenfield,
1964). Thistlethwaite (1960) reported that often a student
will drop-out of a particular career field because his ex-
pectations of that field prove incongruent with reality.
Shaw's (1968) findings support the contention that withdrawal
from coliege will occur if the majority of the student's
expectétions are not fulfilled. However, he further submit-
ted that students who find parts of the environment incon-
gruent with their expectations will usually overcome the
shock and remain enrolled.

Comparison of Freshmen and Transfer Perceptions

The findings of several researchers indicate that
freshman perceptions of the college environment differ con-
siderable from the perceptions of upperclassmen (Standing
and Parker, 1964; Pervin, 1966; Johnscn and Kurpius, 1967).
In his research comparing the perceptiorg of freshman,
transfer, and upperclass native studentcs Buckley (1971)
found no significant difference Letween freshmen and transfer
student expectations. Mowever, both transfer and freshmen
indicated perceptions of the college environment that were
significantly different from those of upperclassmen. He
soncluded that transfer students have highly idealized per-
ceptions of the college environment, which are far removed
from the realities of campus life, as perceived by upper-

classmen.

O
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Trarsfer Student Perceptions of the Cellege Environment

Research by Donato (1973) also demonstrated that the
overall expectations of transfer students are incongruent
with the actual environmental press as perceived by native

students. However, he found no significant relationship

between the incongruent expectations and the transfer stu-

dents' first semester grade point average at his new school.

In another study, Anstett (1973) found that transfer
students perceive their new college home as relatively in-
considerate and unfriendly. Anstett feels that these
hostile perceptions hinder the transfer student's rapid
édjustment te his new environment.
summary

Research has indicated that a person's expectations
of a new situation influence the manner in which he dcals
with this new environment (Pervin, 1963; Carlsmith and
Aronson, 1963). Transfer students perceive the senior
college environment differently than do upperclassmen (Stern,
19¢8; Johnson and Kurpius, 1967). They have a tendency Yo
perceive the gsenior-college environment as hostile and un-
friendly. The stress associated with these. hostile percep-
tions may complicate the adjustment of the transfer student
to his new environment (Anstett, 1973).

Group Counseling with Transfer Students

Researchers using group counseling with probationary

transfer students have met with varying degrees of success.

‘f)r’
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In their research with transfer students admitted on proia-
tion, Winborn and !aronecy (1965) costablished no significant
differences between the axperimental and control groups in
grade point averages and pre-post scores on the Idwards
Personality Prefercnce Schedule. Another rescarcher (Abel,
1967) investigated the effccts of group-counseling upon the
academic and social problems perceived by probationary
transfer students. Th» experimental group demonstrated sig-
nificantly higher academic averages and lower attrition rates
than the control group.

Further inconsistency in the research findings was
provided by Minichiello (1971). MHis study comparcd the
offectiveness of directive and non-directive group counseling
in reducing transfeor shock. Analysis of his data indicatced
that the directive group experienced little alienation from
the community, and no academic transfer shock. The grade
point average carncd by the non-directive group was not sia-
nificantly different from that earned by the control group.
ilowever, the trend favored the experimental group.

in summary, tho small-group counseling technique is
well accepted by students and by college student personnel
officers (Volsky and Hewer, 1968; Butts, 1971). Overall,
group counseling techniyues are more effective in bringing
about attitude change and improving student motivation and
satisfaction than in improving academic performance (Reiter,

1964; Minichiello, 1971). Several researchers found that

r)l
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intense directive aroup counscling technigues tiid exert A

positive effect upon academic performance (Abel, 1967; Putis,

1971).

i
§N
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Chapter 3. WMethodology

setting

This study was conducted on the campus ot a private
liberal arts college. The school has a long heritage as a
junior ccllege and hegan offering baccalaurcate degrees in
nincoteen =ixty-cight. The college is locatad in the suburbs
of a high.y industrialized city that has a populiation of
approximately 50 thousand.

fhe full time student body is comprised of 1700
students. Approximately 700 are females and the remaining
1000 are males. The college also has a part time enrollment
of approximatcly 1200 students.

Students may seek counseling oh Campus from one full-
time counsclor and one part-time counsclor. HNowever, with a
re:latively small student to faculty ratio, of 30 to 1, much
unctficial counseling is carried out by the faculty and some
administrators.

Generally, the students come from middle class socio-
aconomic backgrounds and view the college experience as a
practical step toward gainful emp.loyment and financial
security.

Descr;ption of Subijccts

There were 46 transfer students that enterad the

[
A
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colluege in the 1974 gspring gemester. On this dgroup 15 hoaa
earned their associatce degrees at a community or junior
college and transfuerrod to the senior institution with
Junior class rank. Twenty students of the initial group
transferred from other fou; year colleges. Thirteen students
attended junior or community colleges but did not earn an
associate degree prior to transferring into the senior in-~
stitution. Agas of the subjects ranged from 18 upwards to
43 years of age. The socio~economic background of the group
ranged from lower middle class to upper middle class.
Nineteen of the subjects were females and 27 werc males.
Twenty of the test subjects resided in either dormitories

or off-campJ; dwellings while 26 commuted to the campus
daily.

Description of the Measures Employed

The test instrument used in this study was the

College and University Cnvironmental Scales, second cdition
(CUES II) developed by C. Robert Pace in 1963. The test
was specifically designed to measure student perceptions of
the environment at a given college. CUES II may be admine
istered to individuals or to groups. Most students will
need 30 minutes to take the test.

The test consists of 160 items which are answeroed
as true or false. Sixty of the test items are cxperimental
and therefore are not included in the scnring scales. The

100 test items are grouped into 7 scales. The basic five

",
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scales consist of <0 itums cach. The two new scales which .

have been added to CUES 11 are compriscd of 22 items cach.
Definition of the Scales

Scale 1. Practicality. These items describe an
environment characterized by organization, enterprise,
material banefits and social activities. A structured en-
vironment is evident in the administration and the class-
rooms of the college.

Scale 2. Community. This scale describes a group~

oriented campus where the student body is friendly and
cohesive. Faculty members are acquainted with the students,
and are aware of their individual problems.

Scale 3. Awareness. The items in this scale deal

with three types of meaning - personal, poctic, and political.
Personal meaning is characterized as a search for self-
knowledge and understanding. The poetic mcaning is developed
through creative opportunities in painting, music, art, and
drama. A general concern for the welfare of mankind is
reflected in an awareness of events around the world.

$cale 4. Propriety. On this scale group standards

arce important. The environment which is described is a
pulite and considcrate one.

5cale 5. Scholarship. Thesc items describe a

campus atmosphere which encourages academic achiocvement and
disciplined scholarship.

Scale 6. Campus Morale. The colleyge environment

25
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is one which accepts social norms, group cohesiveness and

encourages fricndly assimilation into campus life. At the
same time the atmosphere permits freedom of expression and
a commitment to intcllectual activity.

Scale 7. Quality of Teaching and Faculty-Student

Relationships. The environment described in this scale is

one in which professors arc perceived to be scholarly and
to set high standards. At the same time a warmth cxists
between students and their professors.

CUES II Normative Data

Rene¢tition of the CUES with groups within 35 differ-
ent institutions found 94 percent differed by 3 points or
less and 86 percent varied two points or less.

Buros Mental Measurements Yearbook indicates that
the CUES II has a well-~developed set of norms. This norma-
tive data is based upon a national reference group of 100
colleges and universitics (Pace, 1969).

Scoring procedure

The 1969 manual for CUES II describes the 66+ per-
cent method of scori.ng the test. This scoring procedure is
pased upon the logic of consensus and does not generate
mean scores. In the 1963 CUES manual Pace describes the 66+
percent method as well as a more customary procedure using
the means of the raw scores. This second scoring method
was chosen for this study because it is based upon the
logic of variance and can be statistically treated in the

' .
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standard parametric manner (Pace, 1963).

Research Design and Procedurces

This study utilized a pretest-posttest control groug

.desiyn. Using the random table of numbers the research

subjucts were randomly assigned to the experimental aud
control groups. In anticipation of possillc attrition 24
subjncts were assigned to the experimental group while 22
subjects were assigned to the control group.

The test instrument (CUES Il) was administered to
lhoth groups prior to the onset of the trgatment Se@ss10Ns&.
The instrument was administered to all of the experimental
subjects at one time just prior to the first treatment
sassion. In order to reduce attrition the pretest was
administercd to conérol subjects in small groups and in-
dividually. Both the experimental and control groups com-
irleted the pretest within a three dzy time period.

The experimental group participatud in a serics of
une-hour group counseling sessions which met once a weck
for three weecks. The treatment procedure used in these
sessions was an even mixture of directive and non-directive
counseling., For a detailed description of the treatment
program refer to appendax C.

The control group received no treatment whatscever
Jduring the three week period of time.

At. the conclusion of the three week treatment

period the experimental group completed the CUES I1 as a

LB
() (
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‘posttest. This was administercd at one sitting.

At the end of the three week time period the CUHS 11
was again administered to the control group as a posttest.
The control subjects completed the posttest in small groups
and individually. Both the experimental and control sub-
jects completed the posttest within a threz day time per.od.

Statistical Procedure

For statistical analysis purposes the experimental
and control groups' scores on the CUES II were stratificd
into male and female subgroups. Analyses of variance was
performed on each of the seven CUES scales accordina to
male and fomale subgroups, first using the scores obtained
on the pretest and then using the scores obtained on the
posttest. Analysis of variance was used in order to
identify significant ditfercnces between the meén scor@és on
the pretest and posttest at the .05 level.

Additional statistical analysis was done by per-
forming a t~test on the combined male and fomale mean
scores in select reporting categories. Those categories
having F ratios that approached sign;ficancu at the .05

level were chosen for this further analysis. Rcfer to

appendix B for a detailed table of F ratios.
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Chapter 4. FPindings

introduction

this chapter will deal with the underlying rationale
for the selection of the two statistical tests used for data
analysis.

A presentation of noteworthy findings will be made
in relation to the stated null hypotheses.. Finally, the
chapter will include an interpretaticn of the analyzed data.

Choice of Statistical Tests

The College and University Cnvironmental Scales

feports the student's environmental perceptions by the use
of 7 different scales. Male and female stratification of
the research groups resulted in the necessity to deal with
28 score categories. In order to identify significance
with this number of subgroups, analysis of variance was
chosen as the primary statistical tool.

Attrition reduced the size of the experimental
group by 12.5% (24 subjects to 21) and the control group by
9.1% (22 subjects to 20). The stratificatiun into male and
female further reduced the experimental and control groups
into even smaller units.

The small sample size and the even smailér subarcoup

sizes indicated the need to perform a t-test upon the

f
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cernbined male and female subgroup scores. Anaiyses cf
variance on all subgroups indicated that three of the scalus
(Community, Campus Morale, Scholarship) demonstrated trends
toward significance at the .05 level. A t-test for related
measures was performed upon the pretest and postte#t scores
on these three scales.

Results

The primary null hypothesis could not be rejected in

its entirety.

Hoy The environmental perceptions of the transfer
student group trcated with the group counseling
procedure will not differ significantly from
the environmental perceptions of the untreated

. group.
The t-test indicated a significant difference at the
.05 level on two of the three scales which were examined.
The combined male and female groups reported sigrificant
score changes on the Community scale and on the Campus Murale
scale. A statistical examinaticn of the third scale

(Scholarship) determined that no significant change had

occurred. ‘The following chart illustrates these findings.

Mean Combined Scores

Community Campus Morale  Schelarship

Pretest 10.90 9.48 7.71
Posttest ' *12.86 ®12,09 9,04
Standard Deviation 2.64 31.89 3.7¢

*Significance -.05

".
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At the .05 level th: tabled t value was 2.09%9. The
t-test results on the Community scale found an observad t
of 3.39 and an obscrved t of 3.04 on the Campus Morale
scale. An observed t of 1.74 was found on the Scholarship
scale. F ratios on the remaining four scales' subgroups
suggested no further analysis was needed.

Thus from the above 6ata it seems that the null
hypothesis could be rejected on the Community and Campus
Morale scales. The remaining five scales demonstrated
positive trends but no significance at the .05 level.

No significance at the .05 level was found among

the combiried control group scores and there were no
observable trends. Refer to appendix A for a complete
table of mean raw scores.

The secondary null hypotheses could not be rejected.

Hoja The environmental perceptions of the experi-
mental female students will not differ
significantly from those of the female contrel
students.

Hojb The environmental perceptions of the experi-
mental male students will not differ signif-
icantly from those »of the male control students.

Analysis of variance was performed by computer on
the male and female subygroup scores of each scale to identify
statistical significance at the .05 level. None of the F
ratios indicated significance at the desired level. 'The

largest F ratios occurred on the Community, Scholarship, and

Campus Morale scales. The following chart details these

21
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findings.

Mean Squares and Ohserved F Ratics

Experimental df af TS 5 MSy, £
Community ’
Female 1 14 20,25 8.96 2,26
Male 1 24 20.35 §.83 2.30
Scholarship '
Female 1 14 36.00 42.55 0.85
Male 1 24 41.88 17.92 2,04
Campus Morale
Female 1 14 18.06 17.24 1.05
Male 1 24 55.54 18,03 3.08

None of these F values were significant at the .05
level. Refer to appendix B for the complete table of mean
squares and F ratios.

Interpretation of Data

The above data indicatés that the transfer students
significantly increased their scores on two of the five CUES
II scales: Community and Campus Morale. These findings
support rejection of the primary null hypothesis in these

twO areas.

Analysis of variance of the male and female subgroups .

does not support rejection of the secondary hypotheses. This
failure to identify significance at the .05 level in the scx
subgroups is not surprising. The small size of these sub-
groups necessitated larce raw score gains in order to athiove

significance.

s
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In summary, no significant gains could be identitied
amony the sex subkgroups using analyses of vuriance. gignir-
icant gains, however, were found on two ¢f the seven CUFS 1II
scales when a t~test was performed upen combined mean scores

of the subgroups in the Community and Canpus Morale scales.

30
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Chapter 5. Summary, Conclusions,
and Implications

liypotheses

The primary hypothesis of this study stated that the
2nvironmental perceptions of the transfer student aroup
trecated with the group counseling procedure would not Qdiffor
significantly from the perceptions of the untreated yroup.
This hypothesis was partially acceopted on the basis of the
t-test performed on the combined male and female CUES 1T
scores. Only the Community scale and the Campus Morale
scale demonstrated significance at the .05 level.

The sccondary hypothesis stated that the environ-
mental perceptions of experimental subjects in the sex sub-
¢qroups would not differ siagnificantly from the perceptions
nf the control sex subyroups. These hypothuses were
accepted on the basis of the analyses of variance which
were: performed on all sex subgroups. The results cf the
analyses of variance indicated no significance at the .05
level.

Sumna

This research was conducted tco determine the offoco-
viveness of short term aroup counseling sessions upon the
cnvxrohmuntal verceptions of firsgst semestor transfor stu-

dents. The purposc of the study was to compare the student's

Y
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scores on the Collegce and Upiversity Dnyvironmental Uoalwesw,

heforae participation in the counseling treatment, with their
wcoros on the test after completing the program.
Cubjucts

There were initially 46 transfer students involwvoed
in the counseling program.” Attrition reduced this numbar
to 4l: twenty-one in the experimental group and 20 in the
control group.

Tost Administered

Tha test used to evaluate the effuoctiveness of thoe

counseling program was the College and University

cnvironmental Scales, second edition (CUES II). This in-

strument was developed in 1963 by C. Robert Pace. The test
is composed of 160 true or falsc questions of which the
last G0 items are experimental and therefore are not scored.
The basic 100 items form soeven scales: Practicality,
Community, Awareness, Propriety, scheolarship, Campus Moralc,
and Quality of Teaching and Faculty-Student Relationship:s.

Procrsdure and Data

This study used a pretest-posttest control crouy:
design. The research subjects were randomly assigned to
either the experimental .or control group. The CUES II test
was administorel as a pretest and a posttest to detcrmine
if the students' perceptions of the college environment. wore
significantly changed by the counseling treatment.

The treatment program consisted of three one hour
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grcup counseling sessions over a three week tdme pergod.
The counseling treatment was an ¢ven mixture of directive
and non-directive procedures. For a morc dctailed descrip-
tion of the treniment program rcfer to appendix C.

The experimental and control groups were stratified
into male and femalc subgroups. Analyses of variance werc
done by computer on cach of the sex sutgroups. The small
size of the sex subgroups pointed out the nced for further
statistical analysis. The sex subgroups were combined and
a t-test was performed upon selected mean pretest and post-
test scores. The selection of the scores for further sta-
tistical testing was based upon the size of the F ratios
cbtained from the analyses of variance.

Results

The analyses of variance performed on the sex sub=
groups found no significant dJdifferences at the .05 level.
iiowover, the t-test on the combined male ard female subgroups
did identify significance at the .05 level on two of the
seven scales (Campus Morale and Community). With the sig-
nificance level set at .05, the null hypothesis could be
rejected when observed t -2.09. The obhgerved t on the
Campus Morale scale was 3.04 and 3.3% on Community &cale.

Conclusion

From the t-test performed on the corbined subgroup
scores it seems possible to partially reject the primary

null hypothcsis. Significance at the .05 level was found

Fa N
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on the Communaty and Campus Morale scales of tne CUESL II.
llowever, it must be noted that while positive tronds were
scen on the remaining five scales no significance was
detected at the .05 level. . .

Statistical analyscs of the sex subgroups did not
support rejection of the sccondary null hypotheses. The
sex subgroups did not demonstratce a significant difference

in environmental perceptions following the treatment prodgram.

Implications

This rosearcher helieves that the implications of
this study are contemporary and relevant. Numerous studies
have documented the ongoinag perceptual adjustment which
transfer students as well as incoming students expericnoess.
The success of this adjustment often determines wheth- r i
student stays in school or withdraws.

At a time when many colleges are experieneing
reduced anrollments it would seem logical for them to in-
crease their efforts in assisting incoming students rake
the necessary adjustments. Attrition from college is ofron
related to factors other than academic failure. Disillu-
sionment with the college, financial, as well as pursonal
problems are often the root causes of student withdrawal.
Some type of supportive counseling program would assi:t
students boset with such difficulties. This study has
investigated one possilile approach.

Well adjusted, satisfied students not only have a
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tendeney to romain in college until graduation, they c«iso
are very effective unofficial admissions rocruiters.

A third, and more phiioscphical implication can Lo
drawn from this study. We presently live in an era which
claims to value the individuality ot the person. Husiness
concerns advertise that their firm does not treat the
person as a numbor. Small liberal arts colleges have
claimed this interest in the individual fer years. TIf
celleges are indeed oriented toward the individual ard his
needs, it would appear that more research.along the lines
of this study is in order. Counseling prcjrams designed
to assist the individual in his gquest for fulfilment and
satisfaction should be one of the top priorities for todav's
colleges.

Recommendations

l. Additional rescarch on the effects of group
counseling upon the student's nerceptions of
the college environment should be undertaken.
Larger sample sizes are necessary to allow for
greater generalization of the findings.

2, More colleges should utilize the CUES I or
gimilar instrumonts to determine how theix
school is perceived by their pative students
ac well as incoming students.

3. Colleges should take it upon themselves to stup

outside the structures of traditional transfer

LAY
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oriontation prourams and develop new appraached
which will assist transfer students in makinag
the adjustment to the senior institution.
Increased articulation hetween junior and scnicr
colleges should be developed. Adjustnmernt
counseling of transfor students should begin be-

fore the student leaves the junior institution.
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Group Counseling Treatment

- Tha treatment program consisted of threce weekly
group counseling sessions. Each session lasted approxinately
one hour. An even mixture of directive and non-directive
counseling procedures was utilized in the program.

' I. First treatment session
A. Administration of the CUFS II instrument

1. The researcher held all conversation to
a minimum before administering the test

2. Administration of test required approx-
imately 35 minutes

B. The last thirty minutes of the first session
were devoted to establishing a sense of
rapport between the test subjects and
counselor. Coffce and doughnuts werc pro-
videq

1. During this portion of the session
casual conversation covered topics such
as: home, background, academic major,
previous academic cxperience

2. Near the end of the first session thc
group was instructed to come to the
rext weck's session prepared to discuss
problems or questions in the following
arcas: financial aid, transfer of
credits, and academic counseling

1I. Second treatment session
A. First portion of this session was concerned
with financial aid problems encountered by
the subjects

1. The director of financial aid bricfly
discussed typical financial aid problems
and ways of overcoming these problens.

Q L{Q
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Aftuer these brief wntroductory womterc.
the session developed into a nor-directive
question, answer, discussion format

B. - Second portion of this session involved
discussion of transfer credit eValuations
“ and academic advising

l. The researcher had a copy of each sub~-
ject's credit evaluations. Each question
that was raised was answered in detail

2. Questions regarding the academic require-
ments for various majors were dealt with

3. This portion of the session developed as
a non-directive discussion regarding
graduation requirements and course
selection

II1T. Third treatment session

A. First portion of the session operated with a
minimum of structure

l. Students discussed problem areas which
affected transfer students within the
college

2. The discuasion opened up to all related
topics

B. Second portion of session

l. CUES II test instrument was administered
as a posttest

2. Following the completion of the CUES IX
the subjects completed a short question=-
naire which asked the students to
evaluate the total treatment program
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